Growing body of studies has stressed the role of research in teacher education since conducting research informs both teachers and students, and contributes to professional skills. Therefore, this study aimed to find out and compare the perspectives of preservice and in-service English teachers in an EFL context with regard to finding sufficient resources to conduct research, whether they are involved in research-related activities and find research findings applicable. Qualitative research method was used to get detailed responses from the participants and form a theory upon emerging themes and categories. The qualitative findings were further supported with numbers in the form of frequency and percentage tables to include both qualitative and quantitative means, utilize complementary purposes of words and numbers, and get the outmost profit from numerical and non-numerical data. There were 340 participants and it took more than about one year to collect the data. 290 pre-service English teachers from four different state universities and 50 in-service English teachers from 15 different cities participated in the study. The participants reflected their perspectives upon the importance of research in teacher education by answering questions in a written interview protocol (WIP). Statistical procedures were applied to form the frequency and percentage tables whereas constant comparison of grounded theory was used to code and categorize interview items, and form a theory summarizing the macro-level and micro-level factors affecting participant responses. The findings showed that there exist similarities and differences between pre-service and in-service finding sufficient opportunities, following publications and feasibility of research findings. Additionally, the emerging categories of pre-service answers are more varied compared to in-service teachers. In general, the in-service participants were found to be more pessimistic about educational research more than the pre-service participants. At the end of the analysis P.I.S. Theory emerged to cover the determinants of research in teacher education. According to P.I.S. Theory, there exist three macro-level determinants namely Personal, Institutional and Stakeholder-related issues which shape the route of research in teacher education and include micro-level determinants.
Introduction
Research on teaching and research on teacher education affect and shape each other since they are interrelated. What happens in real classroom settings inform the content and structure of research on teacher education so that what in-service teachers lack or need can be met during pre-service teacher education and what theoretically sounds applicable can be implemented in real educational contexts (Grossman & McDonald, 2008 ).
Student teachers need to be given the necessary opportunities to conduct research during pre-service teacher education programs and especially practicum so that they will be able to take responsibility for their own learning to teach, reflect upon their teaching experiences and become independent researchers in their future teaching career (Loughran, 2004) .
Student teachers' research awareness and skills can be enhanced via an undergraduate course in pre-service teacher education programs. In a similar vein, Demircioglu (2008) skills to conduct a small-scale project thanks to the educational research methods received.
Ulvik and Riese (2016) describe the importance of action research in pre-service teacher education as a never-ending story to improve student teachers' professional development in light of a case study conducted in Norway. They also found out that although student teachers encountered lots of obstacles, there were positive contributions to their teaching career thanks to the link of theory and practice.
However, the highlighted aspect was the existence of sufficient time and space to reflect upon the experiences gained during research-based activities. In-service teachers also need to be guided to improve their professional competences and reflect upon their own educational practices with the help of gaining research skills (Impedovo & Malik, 2016 ).
To conduct research in educational settings, teachers need to be empowered with Teachers' beliefs about the feasibility of research studies is crucial for their professional development because teachers' beliefs shape their educational practices and the effect of practical experiences on research habits due to the interdependent relationship between belief and experience or theory and practice. According to Beycioglu, Özer and Uğurlu (2010), 68% of the Turkish teachers were found to appreciate the value of educational research for practical purposes whereas 32% of them reported that they did not take research findings into consideration in their teaching career. Although the majority of the participants held positive views upon the applicability of research findings, the proportion of the ones with negative views
should not be underestimated due, in part, to highly context-bound of the educational settings and changing competences of student teachers graduating from different universities in Turkey.
The existing literature stresses the existence of opportunities and sources for student teachers and in-service teachers in order to reflect upon the current state of educational circumstances with regard to research. In parallel with the needs of the relevant literature and gaps in the previous studies, this study aims to find out and compare the perspectives of pre-service and in-service English teachers upon their research-based practices in an EFL context.
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Research in Teaching and Teacher Education
While conducting research in his/her own classes, the teacher is in fact trying to reflect upon his/her teaching practices and evaluate the current state of teaching career. The teacher may make assessments about the effectiveness of a new practice at the time of research application, which can be called reflection-in-action or after the research applications are over, which can be called reflection-on-action (Schön, 1987) . In both ways, the teacher questions his/her professional knowledge and skills, and contributes to existing professional development (Schön, 1983 ).
In fact, what is expected from teachers is to balance between theory and practice.
As to conducting research, the teacher is expected to put the theoretical rationale of research design into practice, in other words, to transfer what is thought at university into real teaching context. In this way, the teacher is trying to reach a synthesis by taking both academic theories and classroom realities into consideration (Sikula, 1996) .
When teachers meet colleagues with common goals in the educational research community, in a way they have the feeling of belonging and form a specific community of practice which includes collective learning and people working on similar or common problems (Wenger, 1998 ).
Teacher identity is affected by many factors throughout teaching career and it starts to be shaped with experiences as a learner, goes on with experiences as a student teacher and finally ends up with experiences as an in-service teacher, all of which also determines the decision of staying on the job or leaving the job (Joseph, 2011) . When student teachers are exposed to the steps of conducting a scientific research, they are likely to be informed about the nature and importance of science (Cakmakci, 2012) . In this application, the teacher educator who is the knowledgeable person and the guide approaches the student teacher as an apprentice via the transfer and demonstration of existing knowledge and skills regarding research.
Structure and quality of teacher education programs affect student success and educational outcomes. Therefore, it is only natural that integration or lack of research competencies in pre-service and in-service teacher education programs influences course objectives and learning outcomes (Wiens, 2012) . In this regard, research studies conducted on teacher education need to be questioned deeply. and concluded that understanding of research in teacher education evolved in parallel with research trends in education and sustainability. Based upon these findings, it can be claimed that research in teacher education is affected by research-related disciplines.
As for research in English teacher education, it is affected by different disciplines because English language teaching stands at the junction where various fields of science like education, linguistics, psychology, business and research pass. In this regard, research on English teachers deserves closer attention and requires specific knowledge and skills.
Action Research
Action research is a systematic and sustained study which is concerned with the improvement of learning-teaching activities (Souto-Manning, 2012).
Research skills have common aspects with some educational terms. Teachers' research competencies affect and are affected by other domains of teacher competencies. Thus, development in one area can influence the development in another area as well on the part of the teacher. For instance, action research has common characteristics with action learning in terms of paradigm, theoretical framework, praxis and program (Zuber-Skerritt, 2001 ). In this regard, when teachers are involved in action research, they reflect upon their actions, draw conclusions and make arrangements for their future teaching practices. In other words, while conducting action research, teachers learn from their actions, which prove the close relationship and common aspects of action learning and action research. Action research can also contribute to teacher qualifications and student achievement (Darling-Hammond & Youngs, 2002).
The teacher moves back and forth and follows a zigzag pattern while conducting an action research because s/he goes through certain stages before finalizing the research in that s/he first encounters a problem, then works on the causes and possible solutions, tries a new technique or application, gathers data, analyzes data, makes conclusions and finally makes plans for future teaching practices. Due to its repetitive nature, action research is regarded to have a cyclical and helix structure (Stringer, 2004) (Please visit Action research not only allows teachers to become researchers but also offers them opportunities to realize their strong and weak aspects in teaching profession.
Therefore, action research helps teachers to reflect upon their own practices and gain deeper awareness about teaching-learning environment (Hagevik, Aydeniz, & Rowell, 2012 ).
Teachers may come across some difficulties while doing action research due to some internal (lack of motivation or research competencies) and external factors (outer and contextual problems). According to a case study conducted on early childhood teachers in Greece, the participant teachers reported that external factors resulting from age of the child, time limitations and stakeholder-based opposition created problems in applying action research in their institutions (Magos, 2012) .
Teacher educators have a determining role in teacher action research because their applications and interactions with pre-service teachers and in-service teachers affect student success. Thus, teacher educators should also be involved in action research studies in order to make changes in professional competencies of teacher candidates and teachers, better the curriculum and transform the society in the long run (Souto-Manning, 2012). Since action research requires participation of various stakeholders and affect the whole education system including teaching education policies, deficiency or challenge in one link representing each different stakeholder will influence the other links and ultimately give harm to the whole system creating a domino effect. As in chaos theory (Gass, Behney & Plonsky, 2013) , an overlooked area may cause a problem in one link, then it will spread on the other links and finally all the system can be negatively affected. In other words, a small change in one part of the system can impact the whole system. In this regard, practices of teacher educators will influence beliefs and practices of pre-service and in-service teachers, which will influence student practices and success in the long term.
The benefits of action research are appreciated for promoting reflective practices, enhancing self-efficacy and motivation and, aiding to tailor student needs and expectations. In this regard, research knowledge and skills are suggested to be included in pre-service teacher education programs (Barbre & Buckner, 2013) . The role of action research for supporting professional development is emphasized (Hine, 2013) since it helps to identify problematic areas, reflect on new or innovative teaching practices and, offer a systematic approach (Hine, 2013) They also found out that action research can be employed as a way of reflection, critical inquiry or teacher leadership depending on the institutional differences in the implementation of research integration into teacher education programs. Since each country adopts a unique style for promoting action research among student teachers and in-service teachers, the goals for including action research also change from country to country. While some countries aim to raise student teachers as researchers and make investments accordingly, some countries may not prefer promoting research skills among teachers and leave it as a personal choice on the part of teachers.
English language teachers can benefit from conducting action research to form and reform their teaching identity. Although they have some problems like time limitations, inadequate research competencies or lack of motivation, they can gain autonomous research skills in the course of time when engaged in various communities of practice (Yuan & Burns, 2016) . Inclusion of a research course may not be sufficient for student teachers to gain the necessary research skills. Effective educational implementations are also required for transmitting knowledge to them. In this respect, explicit instruction in the form of cognitive maps could be fruitful in pre-service teacher education (Kinchin & Hay, 2007) .
Teacher engagement in research not only helps to improve educational practices but also develops teacher autonomy in the long term (Benson, 2001 ) since it facilitates taking responsibility for professional progress (Borg, 2009 ).
Receiving research-based courses helps student teachers to be well-prepared for the complexities of real classrooms and makes inclusive practices feasible in teacher education. However, effective implementation of research for inclusive teaching practices attributes responsibilities for stakeholders like policy makers who determine the content and quality of pre-service and in-service teacher education (Alexiadou & Essex, 2016) . When student teachers are provided with opportunities to utilize research for an inclusive teaching practice as learners, they are likely to refer to these research competencies when needed as teachers.
Research in Teacher Education across Countries
There has been a large body of research upon pre-service and in-service teacher education in terms of integration of research skills in different countries. The studies on research in teacher education in different countries should be handled. In this sense, the understanding, route, shape and development of research in different educational settings attract attention. In Chinese context, primary school English teachers were found to adopt experimental research design in their research studies in order to improve their teaching practices and enhance student success. However, they did not favor publishing their findings (Gao, Barkhuizen, & Chow, 2010) . In fact, the last step in not an end but indeed the start of a new cycle in teaching profession. Gaining research skills is one of the factors affecting teacher identity in line with the coming flow of practical experiences because the education received during pre-service education paves the path to be followed for the student teacher, the contextual features modify the understanding and application of research and finally the teacher reaches a conclusion upon his/her teaching identity. In light of a narrative study conducted upon 104 EFL (English as a Foreign Language) teachers in China, it was highlighted that a teacher's involvement in research practices and motivations for research play an important role on his/her professional skills and identity. Even stakeholder support and publications of research findings may create a new domain and need for teachers to head for research (Xu, 2013 ).
An introductory course on research in primary teacher education at pre-service research skills of in-service teachers by restraining them in terms of time, lesson content, testing and financial resources (Kayaoglu, 2015) .
Based on a large-scale international study conducted on 340 student teachers receiving education in Germany and England, it was found out that they should be put A gradual approach can be employed to popularize research among teachers.
Integration of a research-based course during pre-service education is one of the alternatives. Based on the views of 36 teacher educators and 36 student teachers in Norway, it was found out that teacher-centered research is more common than studentcentered research and a great variation was identified among teacher educators in terms of their aims in conducting research and whether they are actively involved in research 
The Role of Collaboration in Research for Professional Development
The dialogic collaboration between the researcher and teacher in the form of practical argument helps the real representation of teaching practices (Fallona & Johnson, 2002) .
Teachers need to be familiar with the terms and specific forms of vocabulary relating to research. Otherwise, they may encounter difficulties while collaborating with a researcher (Goldstein, 2002) . In order for teachers to be empowered with researchrelated lexis, they should be gradually exposed to the stages of a scientific research and 
Aim of the Study
Although lots of studies have been conducted upon research habits of pre-service teachers and in-service teachers, there still needs to be more research studies on the perspectives of both parties to detect the problematic points, exemplify real teaching In sum, the present study aims to answer the following research questions:
1. Do the participant English teachers think that they find enough opportunities to conduct research in their classes? Are there any differences between pre-service and in-service English teachers in terms of their perspectives?
2. Do the participant English teachers follow or participate in academic events in your field? Are there any differences between pre-service and in-service English teachers in terms of their perspectives?
3. Do the participant English teachers think research results are applicable? Are there any differences between pre-service and in-service English teachers in terms of their perspectives?
Methodology
Research Design
This study aims to collect opinions of pre-service and in-service English teachers about finding opportunities to conduct research, following academic publications and feasibility of research findings. Therefore, the study adopted a descriptive research 
Participants
The universe of the study is the pre-service and in-service English teachers in Turkish EFL context. 340 participants were chosen with the help of convenience sampling which facilitates reaching the participants due to the availability and proximity of existing sources and participants (Dörnyei, 2007) . In this regard, 290 pre-service teachers and 50
in-service English teachers participated in the study. The student teachers were chosen among seniors who were thought to have taken necessary theoretical and practical courses, and about to graduate in two months. The pre-service participants were chosen from four state universities in two different cities to increase the generalization of findings. As for in-service teachers, the researcher attempted to get formal permission from the related local authorities to apply the WIP at different types of schools in different cities. After getting the formal permission, the researcher visited some schools in two cities in-person and distributed WIP documents. In addition, the researcher contacted some other in-service English teachers via forums, social networking sites and personal relationships to reach a larger number of participants and increase the generalization of findings again. Ultimately, 50 in-service teachers working at various state schools in 15 cities participated in the study. In total, 340 English teachers shared their perspectives upon research in teacher education via the WIP.
Data Collection Tool
The researcher aimed to get in-depth opinions of participants in a written form so s/he formed the written interview protocol (WIP) whose items were created based on the content of recent studies on teacher induction, teacher education and educational research. The WIP was sent to six academicians working at English Language Teaching the end, all the experts who worked independently on the WIP agreed on the final shape, which was done to ensure face and content validity of the data collection tool.
Application Procedures
After the data collection tool, the WIP, took its final shape, the researcher began to get the legal permission from the Ministry of National Education. one year to carry out the study and collect data.
Data Analysis Tool
Data analysis tools were varied since there were both numerical and non-numerical data and the researcher attempted to draw conclusions from numerical and textual data items of the WIP were analyzed with constant comparison method found in grounded theory, which is alternatively used for content analysis as well (Dörnyei, 2007 ). An independent second coder, a research assistant doctor working at ELT Department of a state university, was also involved in the data coding and analysis procedures to lessen the subjectivity of the qualitative data analyses. First of all, the second coder was informed about the aim of the study and provided with some results of previous studies to be well-equipped before starting data analyses. Both coders followed a zigzag pattern in that they moved back and forth while analyzing the written statements of the participants in line with the coming flow of data. In a way, the coders constantly Both coders first finished their coding and analyses and then revised the previously formed categories after three weeks to ensure intra-rater reliability. In addition, after 25% of the total qualitative was analyzed, the two coders held a meeting and compared their categories to find out the agreement levels according to the interrater formula suggested by Miles and Huberman (1994: 64) . The inter-rater reliability formula was calculated to be 83% and the coders detected the disagreed categories.
They mainly discussed upon some linguistic expressions which may lead them astray due to ambiguity and what to do with irrelevant answers. They also discussed upon the main and sub-categories. Finally, they agreed to exclude irrelevant answer in further analyses, include some disagreed sub-categories within the main categories, how to code statements with conditional clauses and statements with positive and negative claims. After the first meeting, the coders went on to analyze the rest of the qualitative data and when 100% of the data was analyzed, there was the second meeting where the intra-rater reliability was calculated again. In this regard, the inter-rater reliability was found to be up to 93%, which indicated a high level of agreement between the coders.
However, both coders went on discussing upon the disagreed categories till there was complete agreement.
Results and Discussion
It should be noted that this study reveals some parts of a large scale study and all the participants were coded in the order of participation. First of all, tables summarizing the findings are given and then it is followed by the interpretation of the tables and supported with pre-service and in-service participant responses. Based on Table 1 , it can be said that majority of the pre-service English teachers reported that they wouldn't find enough opportunities to conduct research in their future classes whereas in-service English teachers stated that they did not have enough opportunities to conduct research in their current classes. However, some pre-service participants seemed to be optimistic about finding the necessary opportunities to conduct research in their future career and some in-service participants were found to be content with availability of existing resources. To examine the underlying reason for the preferences of the participants, the findings of pre-service and in-service teachers need to be questioned separately and then compared to detect the similarity or mismatch in their perspectives. English teachers in order to exemplify the emerging topics listed above. STE represents student teacher referring to pre-service participants and the following number represents the order of participation of the person. Covering the curriculum is another point considered to prevent teachers from carrying out research.
STE 98:" I don't think so. Because I will have some compulsory schedule to be completed."
Some think to be restrained owing to cultural differences and crowded classes as well.
STE 213: "I could work away from my hometown. It would be difficult for me. I could have crowded classes. Some students may not know even Turkish. In fact, I don't know what to do."
In contrast to the participant above, some student teachers think that they will find enough opportunities to conduct research. These participants list the following Another participant (35) puts the properties of an English teacher as advantageous.
STE 35: "Yes, I think an English teacher has many opportunities for international researches. I can confront for all problems."
Some student teachers propose that disregarding obstacles depends on the teacher. 
STE 80: "Finding the opportunities is not the problem. Taking advantage of them is."
Technological improvement is another stressed aspect.
STE 205: "Yes, technology is improving. Nothing is impossible."
A number of student teachers held mixed opinions. Getting master's degree may push the student teacher to do research.
STE 260: "I may, if I do masters degree."
Availability or lack of resources also evokes suspicion on some student teachers (265). Likewise, the following student teacher (49) Parallel to the big picture and pre-service participant answers, high majority of the in- indicator of the mismatch between the perspectives of pre-service and in-service teachers.
The teachers with negative opinions emphasize the following items as limitations for conducting research: unequal opportunities, lack of personal interest, obligation to cover the curriculum, lack of planning, cultural differences, student misbehavior, unfavorable attitudes of stakeholders, limited space and time, crowded classes, classroom management problems, physical conditions, lack of student motivation, work overload and getting legal permission. It is seen that there are some common concerns between pre-service and in-service teachers regarding the obstacles to conduct research.
T represents teacher and the next number refers to the order of participation. The following teacher (406) touches upon the general characteristics of foreign language teaching policies in Turkey and its negative results on carrying out research: Some teachers may not prefer doing research due to lack of motivation for improving personal and professional skills depending on school capacity and learner characteristics:
T 430: "I don't need to do any research for my classes, I have time and opportunity but for what should I do it for. But if I was working in a better school with high capacity students then maybe I would've needed to update myself."
The teachers with positive opinions replied with short answers like ‚Yes‛ ‚Yes, I
do‛ or ‚Yeah‛ without revealing any details which cause them to reply in that way.
Two of the teachers (419, 421) highlighted the active role of the teacher in disregarding the negative contextual differences and creating a positive environment by themselves. Finally, one teacher (450) indicated that contextual differences have a determining role for conducting research. In the next question, the participants were asked whether they follow academic events and whether they find research results applicable. According to Table 2 Table 2 , it can be claimed that the participant English teachers are not actively involved in academic events frequently and do not consider research results applicable in real classroom settings.
T 450: "I believe that it depends on the administrative board of the schools. My school directors are really supportive and thus my answer is yes."
Pre-service and in-service participants' opinions are separately given to compare the emerging topics and categories. Table 5 demonstrates that more than half of the pre-service English teachers (N: 149, Familiarity with research culture improves student teachers' teaching skills (150) and affects their future behaviors (288).
STE 288: "I attend some seminars related to ELT, I also have a chance to read some articles about teaching experiences I learned a lot of useful information and I am planning to implement from in my classes." STE 150: "Yes. The results are improving our teaching skills."
On the other hand, student teachers with negative opinions found research results not useful, hypothetical or too theoretical. They also touched upon time limitations which prevent them from joining academic events or following publications.
Due to lack of introduction, theory-practice gap and general situation of the education, the student teachers may display unfavorable attitudes towards conducting research. As for student teachers with both positive and negative opinions, they find research results good but not realistic while some emphasize reliability criteria. Theorypractice gap and existence of (un)realistic research results are among the factors which push these participants to hold both positive and negative opinions. All in all, these participants either do not participate in academic events and appreciate the practicality of research results or value following new teaching trends.
While some student teachers cannot participate but believe in the applicability of research results (44) Having health problems may be a problem for some teachers to carry out research: There are macro-level and micro-level determinants in P.I.S. Theory. The macro level determinants are the general factors which are comprehensive and form the three pillars of the big picture, that is, the theory itself while micro level determinants are the specific factors listed under the general factors and reveal the details. In other words, in light of the emerging topics and themes, the macro-level determinants are based on the main categories while micro-level determinants are based on the sub-categories. For instance, personal factor is a macro-level factor while teacher motivation is a micro-level factor; stakeholder-related factor is a macro level factor and student is a micro-level factor.
Conclusion
This study aimed to find out and compare perspectives of pre-service and in-service teachers also suffer from time constraints (Magos, 2012) due to paper work and effect of nation-wide examinations since they are expected to educate students to get a high score in these examinations and educational success is evaluated by student scores (Kayaoglu, 2015) . The importance of publication of research findings should be promoted among teachers (Xu, 2013) via giving examples, mentoring how to publish in journals or providing alternatives like conferences and symposiums so that teachers will be informed about what path to follow in order to disseminate their results. Once they are involved in national or international meetings or publish in journals, they may appreciate sharing their research results with stakeholders because it is likely that they will feel rewarded, which in turn will increase their motivation for conducting more research in the future.
To ensure effective continuation of research competencies, student teachers should be introduced to the basic terms of research, given examples to examine what steps were followed and be required write a graduation thesis to test whether they can conduct and report a research. In addition, in-service teachers should receive professional help from teacher educators and mentors to conduct a research and publish the findings via in-service trainings, be supported financially by the government and ultimately be rewarded like increased salary or promotion. In this way, they might become more motivated to conduct research and disseminate the results. In Turkey, student teachers receive a compulsory course called research methods but the content and implementation if the course varies greatly from university to university since each one attached a different degree of importance to research skills of student teachers. When they become in-service teachers, they are not guided or informed about how to conduct research, interpret data and share the findings via publications or conferences except for some individual efforts to make a project or get a promotion. Therefore, there should be a gradual popularization of research competencies among teachers beginning from pre-service teacher education programs and actively going on in in-service teacher education programs so that what is theoretical becomes practical and teachers get the chance to improve their teaching practices and professional competencies.
The findings demonstrate that intervention on pre-service or in-service teachers in the form of a compulsory course yields positive outcomes. Based on this conclusion, policy makers can go one step further and encourage research skills both pre-service through compulsory graduation thesis writing, providing financial resources and administrative support, rewarding teachers conducting research and publishing results financially such as academic incentive allowance which has been used in Turkey for the promotion of publication among academicians working at universities. The same procedures can be adopted for teachers working at state schools across the countries so that they will feel that what they are doing is appreciated by formal organs and get motivated to engage in research in the future.
To apply new educational practices and revise teaching competencies in real school environments, student teachers need to breathe the air of research during their pre-service teacher education and feel it in their practicum. In this way, research becomes more meaningful and feasible in their eyes, and they can refer to the past concrete experiences to carry out a research or try a new technique in their future classes when they become in-service teachers. While testing educational innovations, they will also be appreciated by their students and taken as model, which will trigger inquiry-based learning and foster learner autonomy as well.
In light of the macro-level and micro-level factors, P.I.S. Theory has emerged as the determinants of research in teacher education. In this theory, there are Personal, Institutional and Stakeholder-related factors which affect the content and structure of research in teacher education. Teacher's involvement is research is affected by multiple determinants like teacher motivation (personal), school environment (institutional) or student behaviors (stakeholder-related). In this regard, the teacher is affected by both internal or external drives and becomes motivated or demotivated due to the availability or lack of internal and external causes which impact on teacher engagement in research. To promote research among teachers, resources need to be equally distributed to schools, and each teacher should be given the necessary opportunities at institutional, national and international level via a common research network to participate in academic events. While some schools are equipped with the needed staff, technological tools, funding resources and a supportive culture; some schools might be located at disadvantaged areas, lack technical equipment and staff or in need of financial sources and qualified teachers.
If teaching is a long journey and the teacher is trying to reach the final destination, then s/he is not alone and is influenced by many factors. If we make an analogy to the traffic elements, the teacher is a pedestrian walking on the road, waiting in the junction and trying to reach his/her destination. The road may be smooth or rough, the weather may be hot or cold and the traffic may be heavy or not. Regardless of these factors, s/he has to reach the destination. When the pedestrian is associated with the teachers, the picture becomes more visible. The pedestrian is the teacher who is trying to find his/her way to reach the final destination, professional development. The teacher may work in schools with a supportive climate (smooth road) or encounter various difficulties (rough road) while trying to be involved in research to improve his/her professional skills. S/he could get the legal permission or denied by the local or national authorities (weather conditions) while conducting research or disseminating the findings. Since ELT is affected by many disciplines, so is research in English teacher education (the junction). The teacher makes an evaluation of the existing sources and opportunities to conduct research and participate in academic events like a pedestrian follows the traffic lights to go across the road. The teacher conducts research when supported like a pedestrian goes across the road after the green light or makes preparations when partially supported and puts forward his/her own competencies like a pedestrian makes preparation to cross the road at the yellow light. However, the teacher may not conduct any research due to lack of motivation, student misbehaviors or lack of administrative support and decide to give up involving in research-related activities like a pedestrian who has to STOP AT THE RED LIGHT!
